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James Connolly’s shirt, 1916

LEAVING CERTIFICATE, ORdINARy ANd HIGHER LEVEL HIsTORy

A HIsTORy OF IRELANd IN 100 ObjECTs, A sELECTION

L E s s O N  P L A N

Where to see this object

National Museum of Ireland—Decorative Arts and 
History, Collins Barracks, Benburb Street, Dublin 7
Click here to find out more

Book a class trip to the museum

Click here to find out more

CurriCulum links

syllabus: Leaving Certificate History, ordinary and higher levels

Field of study: Later modern Irish history, 1815–1993

Topic:  2—Movements for political and social reform, 1870–1914

•  Perspective: Society and economy

• Element: Unionisation of the working classes

• Case study: Dublin 1913—strike and lockout

• Key personality: James Connolly

• Key concept: Socialism

Topic:  3—The pursuit of sovereignty and the impact of partition, 1912–1949

• Perspective: Politics and administration

• Element: The 1916 Rising

• Key concept: Republic

resourCes

• Video: James Connolly, working class hero, behind the ‘Watch’ button.

• Extract from A history of Ireland in100 objects, behind the ‘Read’ button.

• Worksheets behind the ‘Worksheets’ button.

• Images behind the ‘Look’ button.

• Publications:

•	 James Connolly by Ruth Dudley Edwards (Gill and Macmillan, 1981)

•	 Capuchin Annual, 1966

•	 James Connolly, his life, works and writing by Desmond Ryan (Labour Publishing Company, 1924)

•	 The Rising: the complete story of Easter Week by Desmond Ryan (Golden Eagle Books, 1949)

http://www.museum.ie/Decorative-Arts-History
http://nmni.com/uftm/Learning.aspx
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•	 Portrait of a rebel father by Nora Connolly-O’Brien (Talbot Press, 1935)

• All written primary sources used, which are quoted from the other resources cited above, are from Last 
Words as compiled by Piaras F. Mc Loughlin (OPW Dublin, 1990), courtesy of the Office of  
Public Works

• Weblinks:

• Search for ‘The 1913 Lockout’ on the Century Ireland website: http://www.rte.ie/centuryireland/

• Timeline and links to articles written by James Connolly, available at:  
http://www.wageslave.org/jcs/archive/

• Search Scoilnet for further web resources on James Connolly  
(https://www.scoilnet.ie/search/?fq=school_level%3A2&q=james%2Bconnolly) and on the Lockout 
(https://www.scoilnet.ie/search/?fq=school_level%3A2&q=lockout)

• Dictionary of Irish Biography; on-site access facilitated through Scoilnet is now available to all  
schools via the Schools Broadband Network http://www.pdsttechnologyineducation.ie/. Either go 
directly to the Dictionary of Irish Biography website (http://dib.cambridge.org/) or log in to Scoilnet 
(www.scoilnet.ie) and click on the ‘Dictionary of Irish Biography’ icon. Search for James Connolly and 
any other key personalities.

• UCC, Multitext project in history: http://multitext.ucc.ie/d/James_Connolly

• James Connolly timeline on Corpus of Electronic Texts (CELT): http://www.ucc.ie/celt/connolly.html

• National Library of Ireland’s Easter 1916 online exhibition: http://www.nli.ie/1916/

• Search for contemporaneous accounts of the topic’s elements and case studies on the full Irish Times 
Archive, which goes back to 1859 and is freely available to all schools on the Schools Broadband 
Network: http://www.pdsttechnologyineducation.ie/  
Scoilnet also provides a link. https://www.scoilnet.ie/post-primary/the-irish-times-archive/

•	 Researcher’s Handbook—Limerick City Library Millennium Project (2000) by Sinead McCoole,  
available on the Limerick City Library website:  
http://www.limerickcity.ie/Library/LocalStudies/ResearchersHandbook/

• Digital images of a typescript manuscript version of the W.B. Yeats poem ‘Easter, 1916’ are available at: 
http://hdl.huntington.org/cdm/compoundobject/collection/p15150coll7/id/2842/rec/4  
This link is useful to demonstrate a manuscript cataloguing system.

lesson aims and oBJeCTives

Refer to the ‘Lesson A&O’ button for a comprehensive description of aims and objectives for the leaving
certificate history syllabus.

learning ouTComes—TopiCs For sTudy

Students at both levels should be able to:

• recall the main events of the element ‘Unionisation of the working classes’ from the perspective of society 
and economy, and of ‘the 1916 Rising’ element from the perspective of politics and administration, with 
particular reference to important changes identified therein they should also be able to demonstrate a 
basic understanding of the main causes and consequences of both;

• recognise that historical study is concerned not just with the powerful and influential but also with the 
ordinary and anonymous;

• recall the issues and events of the ‘Dublin 1913—strike and lockout’ case study, and be able to give a 
narrative account of these;

• look at a contentious or controversial issue from more than one point of view, with particular reference to 
the issues highlighted in the ‘Dublin 1913—strike and lockout’ case study; and

http://www.rte.ie/centuryireland/
http://www.wageslave.org/jcs/archive/
https://www.scoilnet.ie/search/?fq=school_level%3A2&q=james%2Bconnolly
https://www.scoilnet.ie/search/?fq=school_level%3A2&q=lockout
http://www.pdsttechnologyineducation.ie/
http://dib.cambridge.org/
https://www.scoilnet.ie/
http://multitext.ucc.ie/d/James_Connolly
http://www.ucc.ie/celt/connolly.html
http://www.nli.ie/1916/
http://www.pdsttechnologyineducation.ie/
https://www.scoilnet.ie/post-primary/the-irish-times-archive/
http://www.limerickcity.ie/Library/LocalStudies/ResearchersHandbook/
http://hdl.huntington.org/cdm/compoundobject/collection/p15150coll7/id/2842/rec/4
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• describe in some detail the role of a number of key personalities in respect of the ‘Unionisation of the 
working classes’ element, for example James Connolly, and address such issues as: the manner in which the 
key personality influenced, or was influenced by, the events described; whether the key personality was a 
participant in or witness to the events; and different contemporary attitudes toward the key personality.

additional learning outcomes for higher level

Students should be able to:

• recall the main issues and events of the ‘Unionisation of the working classes’ and ‘The 1916 Rising’, with 
particular reference to important changes identified therein, and show a good understanding of the main 
causes and consequences;

• recall the issues and events of the ‘Dublin 1913—strike and lockout’ case study, and give a discursive 
account of these;

• evaluate the role of James Connolly in relation to the main issues and events of the ‘Unionisation of the 
working classes’ element;

• show understanding of the relevance of the key concept ‘socialism’ to the ‘Unionisation of the working 
classes’ element; and

• show understanding of the relevance of the key concept ‘the republic’ to the ‘1916 Rising’ element

learning ouTComes—Working WiTh evidenCe

These lessons will provide students with teaching and learning experience for their documents-based study, 
and will prepare students for undertaking their own research study. Students should be able to:

• show understanding of the role of evidence in the writing of history. Understanding should encompass such 
aspects as: the difference between source and evidence, how the historian evaluates evidence, the fact 
that evidence may be open to more than one interpretation

• identify such different types of historical sources as eyewitness accounts, public records, memoirs, letters, 
maps, photographs and political cartoons

• interpret a range of historical sources of the types identified above and answer questions relating to their 
provenance, their purpose and their usefulness

• draw conclusions from historical sources and use these conclusions to help form judgements about 
historical issues

• display an awareness of objectivity in their own writing by striving to be fair-minded and unbiased

• develop awareness of the location of historical data in archives, libraries, museums and in sources 
increasingly available online with the growth in digital humanities

• appreciate the importance of using trusted sources, especially when doing research online.

additional learning outcomes for higher level

Students should be able to:

• explain how the word ‘history’ is variously used to describe the past itself, surviving evidence from the past 
and written histories

• explain which types of historical sources are found in archives, libraries and museums

• identify the main strengths and limitations of different sources by asking appropriate questions relating 
to the purpose for which they were produced, the motives of the person(s) who produced them, their 
historical context and their relevance to the event(s) and issue(s) being studied

• recognise the provisional nature of historical knowledge—that written histories are an interpretation of 
available evidence and that new evidence may alter our historical understanding

• show understanding of the broader historical context of research findings.
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james Connolly’s involvement in the Lockout, 1913

Identify learning outcomes with the students, to include:

• Determining James Connolly’s role in the 1916 Rising.

• Identification of the relevance of the undershirt and linking its key feature (blood stain) to available 
documentary evidence.

• Examination of primary and secondary sources in relation to James Connolly’s involvement in 1916 and  
his execution.

display the image of James Connolly’s shirt (behind the ‘Look’ button).

Inform the class that the shirt and vest worn by Connolly were lent by Mrs Nora Connolly-O’Brien (James
Connolly’s daughter) to the National Museum of Ireland on 30 April 1941, and have been in the museum’s
care since then.

visual inTerrogaTion

Using the image of James Connolly’s shirt (behind the ‘Look’ button); hold a brainstorming session, asking
students in what type of a repository the shirt is housed, and to identify individual features of interest on
the shirt. This can be done by individual note-making or by asking students in turn to come to the
whiteboard, pinpoint aspects of interest and perhaps annotate them with arrows to the adjacent white
areas of the board.

reading

‘James Connolly’s shirt, 1916’, from A History of Ireland in 100 Objects (behind the ‘Read’ button). To be read
aloud either by the teacher or an individual student, or silently in groups.

Evidence enquiry and exploration questions for group work or class discussion:

• What sort of written source is it?

• When was this written?

• Who wrote it?

• Why was it written?

• What are the writer’s main points?

• Are there people or events mentioned in it with which you are unfamiliar?

• Are there words that you don’t understand?

• Is this a primary or a secondary source?

• Do we know how the writer got the information contained in the article?

• Does the writer express a point of view?

• Is there any bias in the article?

• Does the evidence in this article support or contradict prior knowledge acquired from textbook or other 
sources? If it conflicts, how can this be explained?

• Are there any gaps in the evidence that make it difficult to come to conclusions?

• What other sources could be used to fill in gaps?

LEssON ONE

jAmEs CONNOLLy’s sHIRT, 1916
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aCTiviTy opTions

• Working in groups, secondary source research  
Students to research the above secondary source to find information in the text on Connolly’s role in 
labour politics.

• Behind the ‘Watch’ button, James Connolly, a working class hero; watch 15 minutes with these timecodes 
00:42:00–00:57:31. 
To develop students’ awareness of different interpretations of particular historical issues, students to work 
in small groups while watching the clip, with each group being assigned one of the following tasks:

• Note the names and affiliations of the different contributors and consider to what extent this might 
influence their particular point of view.

• Consider which contributors could be regarded as giving an objective point of view.

• Note points being made in the documentary in support of the question ‘Assess the role of James 
Connolly in the 1913 Lockout’.

• At the end of the viewing, allow students time to complete their work.

disCussion and ConsolidaTion

Groups present their findings through a nominated rapporteur. Allow for differentiation through lower and
higher order questioning and for promotion of oral literacy skills.

assessmenT

The discussion can incorporate a review of learning and a check to see if the initial lesson outcomes have
been reached.

homeWork

Watch James Connolly, a working class hero 00:42:00–01:16:00, behind the ‘Watch’ button.

• Students to keep the following task in mind: ‘Assess the role of James Connolly in the 1913 Lockout’.

• The questions on Worksheet 1 will help students to focus on the salient points to keep to the fore in 
undertaking such an assessment.

Answer the questions on Worksheet 1 (behind the ‘Worksheets’ button).

The end of the clip to be watched for homework provides a good lead-in to the subject content of Lesson two.

assessmenT

Will take place in the classroom discussion at the beginning of Lesson two.
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james Connolly’s involvement in the Easter Rising

Identify learning outcomes for the class, for example:

• Students will develop the ability to extract information from source materials to answer historical 
questions.

• Students will develop an awareness of different interpretations of particular historical issues.

• Students will be able to evaluate the usefulness of particular sources and their limitations.

Review homework  
Brainstorm with students to identify the key points in their responses to the task ‘Assess the role of James
Connolly in the 1913 Lockout’ from Worksheet 1, which was their homework task from the previous lesson.

display image of James Connolly’s shirt (behind the ‘Look’ button).

discuss with the whole class, directed by the following questions:

• How did the National Museum of Ireland procure the shirt?

• How do we know it is authentic?

• Why might the National Museum be disposed to accept it?

• Is there documentary evidence to link the bloodstain as seen to the events of Easter Week 1916?

• Is the evidence reliable?

• When did Connolly receive his injury?

• Was it the injury which necessitated him to be seated during his execution?

reading—WorksheeT 2

Class to read, individually or to the whole class, Worksheet 2, The dispatch issued from the General Post
Office,	25	April,	1916.

discuss:

• What were the two purposes of the post?

• What were the main items that the officer needed to acquire?

• Why was the officer instructed to break all glass in the windows?

• Why does Connolly provide so much information?

• From your overall reading of the dispatch, what conclusions would you come to regarding Connolly’s 
qualities as a leader?

reading—WorksheeT 3

Class or teacher to read Worksheet 3, Dr	James	Ryan’s	recollection	of	the	events	of	Thursday,	27	April	1916.

discuss:

• Why did Connolly hide the flesh wound in his arm?

• Who was Dr O’Mahony?

• What do you learn in this passage of Connolly as a commander?

LEssON TWO

jAmEs CONNOLLy’s sHIRT, 1916
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This is a project of 

reading—WorksheeT 4

Class to read, individually or to the whole class, Worksheet 4, The manifesto issued from the General Post
Office,	28	April1916	and	Dr	Ryan’s	account	of	the	evacuation	of	the	GPO.

discuss:

• What was the purpose of Connolly issuing this manifesto?

• Is this a realistic assessment by Connolly of the military situation?

• What do we learn of Connolly’s determination in Dr Ryan’s account of the evacuation of the GPO?

• Who were Cumann na mBan?

• What do we learn of the other leaders present?

• What further evidence is there regarding Connolly’s character and the others’ care for him?

Further discussion

• The choice of defensive positions chosen by the rebels.

Group activity

Students work in groups, each group picking a defensive position and outlining its advantages and
disadvantages. At the end of the session students from each group pick a spokesperson to report back to
the class.

reading—WorksheeT 5

Class to read, individually or to the whole class, Worksheet 5, Connolly’s surrender, his statement to court
martial, and Fr A. Travers OFM Cap.’s recollections.

discuss:

• Does Connolly believe he was cruel to prisoners and if so what justification does he give?

• According to Connolly, in what way was the rebels’ call to the people noble?

• According to Connolly, why is Ireland entitled to its national rights?

homeWork

Read the article (behind the ‘Worksheets’ button) ‘James Connolly at the GPO: the clothing of the
commandant general’ by Brenda Malone of the National Museum of Ireland, as an aid to the following:
‘Assess the role of James Connolly in the 1916 Rising’.

assessmenT

Homework could be formatively assessed by the teacher.

Another possibility could see a few rudimentary paragraphs presented on screen using ICT the following day,
with students then asked to comment on, improve or add to these in order to form a cohesive answer of
better quality. This would allow for differentiation, and could facilitate the development of writing skills; the
incorporation of key concepts, structure and balance; use of conjunctive and deductive language, etc.; right
down to ensuring that spellings and dates are written correctly, depending on the needs of students.


